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Social Self-Efficacy Training Programme for Basketball-Playing
Students: A Case Study

Romualdas Malinauskas', Sarunas Sniras® and Vilija Malinauskiene’

Abstract

In this study, the effectiveness of an educational programme for enhancing social self-efficacy prepared for basketball-play-
ing students was investigated. Fifty-four male basketball-playing students (M, _=16.47; SD = .73), practicing on two teams,
participated in this study. The teams were randomly assigned into an experimental (n=26) and a control (n=28) group. The
intervention was designed to help basketball-playing students to determine their social self-efficacy by engaging in inter-
active activities and role play scenarios. To assess the effectiveness, a Social Self-efficacy Subscale, and a Multi-dimensional
Control, Agency, and Means-ends Inventory for Friends were used. The findings showed that this educational programme
for enhancing social self-efficacy was effective for basketball-playing students’ social self-efficacy, and social self-efficacy

beliefs in personal controllability and in control expectancy.
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Self-efficacy is defined as one’s belief in one’s ability to
effectively direct one’s actions to achieve the set goals and
succeed in completing a specific task (Bandura, 1993).
Self-efficacy refers to a person’s perceived capability, as dis-
tinct from functional ability, to perform a particular action
or course of action. According to Bandura (1993) self-effi-
cacy beliefs play a major role in changing behaviours, as
these beliefs determine decision making when performing
a behaviour, the effort spent, and the problems that arise
throughout the process. Bandura (1993) pointed out that
people with high self-eflicacy tend to have greater cogni-
tive resourcefulness, strategic flexibility, and effectiveness
in managing their environment, and set motivating goals
for themselves. Self-efficacy is also an important element of
psychological health and psychological resistance (Rakaus-
kiene and Dumciene, 2013). An adolescent demonstrates
self-efficacy by her or his carefulness, consciousness, and
the subjective experience of success and control (Iskender,
2009).

A number of research works focusing on self-efficacy
among students as well as the aspects of enhancing self-effi-
cacy have been increasing in the last years (Askar and
Umay, 2001; Isiksal and Agkar, 2003; Unlii and Kalemoglu,
2011). The development of research in said field was mostly
influenced by studies on the importance of sport-exercising
students general self-efficacy (Rakauskiene and Dumcie-
ne, 2013), sport self-efficacy (Malinauskas and Brusokas,
2013), and career self-efficacy (Malinauskas, Brusokas, and
Gudonis, 2012). One aspect of self-efficacy little explored,
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especially among adolescents, is social self-efficacy (Muris,
2002; Zullig, Teoli, and Valois, 2011). Social self-effica-
cy includes skills such as social boldness, participation in
a social group or activity, friendly behaviours, and recei-
ving and giving help (Connolly, 1989). Social self-efficacy
relates to individuals’ ability to overcome social-oriented
challenges and barriers (Muris, 2001). The level of social
self-efficacy plays a determinant role in the adolescent’s
social relationships and interaction (Bilgin and Akkapulu,
2007). Valid and reliable measures of social self-efficacy are
essential for research and evaluation of efforts to foster po-
sitive social interaction, problem solving, and other social
and psychological life skills among adolescents and youth
(Zullig et al., 2011). It is particularly relevant to investi-
gate this phenomenon in the context of adolescent sports
(in our case, basketball) because sport is known to play a
major role in personality development (Ding, 2011). Sports
participation can have a positive influence on personality,
physical and emotional development in adolescence and
youth. Research has consistently shown that self-effica-
cy is positively associated with sports (Chase, 2001; Ding,
2011). Social self-efficacy is an important factor that helps
sport-exercising individuals to achieve successful social
relationships because participating in sport activities as a
member of the team promotes a student’s ability to coo-
perate (Ding, 2011). Social self-efficacy is cardinal for in-
dividuals in the period of preadolescence and adolescence
(Bilgin, 1999; Zullig et al., 2011). Consequently, we analy-
sed social self-efficacy among basketball-playing students
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in the present study, because adolescence is an important
age period for enhancing social self-efficacy.

A strong sense of self-efficacy also influence the
amount of energy that individuals are willing to invest in
overcoming certain obstacles, i.e., social self-efficacy ensu-
res the ‘driving quality’ of social situations and, thus, has
a major influence on personal life and professional career
(Bandura, 1997). Consequently, it is worth analysing how
to build high social self-efficacy in students (in our case,
sport-exercising students attending basketball schools) to
withstand social pressure, the ability to overcome perso-
nal psychological problems which in the future may cause
various divergences in social behaviour. It is expedient to
study the effects of an educational training programme on
the social self-efficacy of sport-exercising students to also
understand which aspects are effective.

Research has shown that the training of social skills
(communication skills and interpersonal problem solving
skills) was found to be significantly correlated with social
self-efficacy and social skills were important predictors of
social self-efficacy (Erozkan, 2013). Persons with high so-
cial self-efficacy use more effective ways to solve problems
because they have self-confidence about their ability to
handle problem situations (Erozkan, 2013). The level of so-
cial self-efficacy plays a determinant role in the adolescent’s
(in our case basketball-playing students) interpersonal re-
lationships and interaction (Coleman, 2003). Therefore, we
consider that there is a gap in the literature examining the
positive results of an educational training programme for
enhancing social self-efficacy even though we succeeded
in finding several similar works (Connolly, 1989; Erozkan,
2013). Research has proven that student’s ability to improve
interpersonal relationships and interaction with others sti-
mulates social self-efficacy (Matsushima and Shiomi, 2003)
and they win more respect from peers (Zsolnai and Juzsa,
2003).

The current study makes a novel contribution to the
literature because other studies on this topic focused only
on changes in general self-efficacy among students when
applying an educational programme for enhancing gene-
ral self-efficacy (Rakauskiene and Dumciene, 2013; Wolfe,
Nordstrom, and Williams, 1998) but this study examines
changes of social self-efficacy specifically in the context of
youth sport. This study is based on the recognition of the
importance of positive youth development, for instance,
social self-efficacy, while also highlighting its still relatively
scarce dissemination and application to the context of sport
(Esperanga, Regueiras, Brustad, and Fonseca, 2013).

The aim of this study was to investigate the effects of an
educational programme on social self-efficacy among bas-
ketball-playing students. The following research question
guided this study what are the changes in social self-efficacy
between students after an educational training programme
for enhancing social self-efficacy? We hypothesised that:
the basketball-playing students’ social self-efficacy would

be significantly higher after the educational programme
than before it.

Method

Participants

Participants in the study were 54 male basketball-playing
students (M age = 16.47; SD = .73) practicing on two teams.
In order not to decrease the internal validity of the study
(Gall, Gall, and Borg, 2007), the teams were randomly as-
signed into an experimental (n = 26) and a control (n =
28) group. Both tested groups consisted of male students
attending Kaunas A. Sabonis basketball school at which the
second author was working as a sport coach.

Measures

Social Self-efficacy Subscale (SSES). We measured so-
cial self-efficacy using six-items from the scale developed
by Sherer et al. (1982), to evaluate the belief of individuals
in their own social competence. The SSES items are rated
on a 5-point Likert type scale ranging from 1 (strongly di-
sagree) to 5 (strongly agree). A high score for the subscale
indicates strong social self-efficacy. In Sherer et al. (1982),
the SSES coeflicient alpha was .71. The Lithuanian version
of the SSES (Malinauskas and Brusokas, 2010), showed an
internal consistency value .82 and a test-retest reliability
coeflicient of .84 for the present sample.

Social self-efficacy dimensions. Social self-efficacy beliefs
in personal controllability, control expectancy, effort, abi-
lity, luck, and personal difficulty were measured with the
Multi-dimensional Control, Agency, and Means-ends Inven-
tory for Friends (Multi-CAM for Friends; Little and Wanner,
1997) using a four point rating scale (1 = almost never, 2 =
sometimes, 3 = often, 4 = almost always).

The students responded to 6 positively worded items
for social self-efficacy beliefs — effort (e.g., ‘When it comes
to making new friends, are you smart enough to do it?’;
six items, o = .87), ability (e.g., ‘When it comes to getting
a friend to play, can you put enough effort into it?’; six
items, a = .84), luck (e.g., ‘When it comes to keeping a good
friend, can you count on your luck for it?’; six items, a =
.79), and control expectancy (e.g., ‘When you want to make
a new friend, will you be able to do it?’; six items, a = .71).

Three items were used to measure perceived personal
controllability (e.g., ‘Do you think that making new friends
is something you can make happen if you want to?’; a =
.84). Three items were also used to measure perceived per-
sonal difficulty (e.g., ‘Do you think that making new friends
is hard to do?’; a = .73).

Procedures

Research Design. In the research, a two-group pre-test and
post-test study design was used. This design was chosen
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because experimental design can encumber educational
activities due to the random selection into groups. Two-
group pre-test and post-test study designs like one-shot
case study designs in which random selection is not requi-
red are frequently used designs in educational research as
well as guidance and psychological counselling studies (Lo-
dico, Spaulding, and Vouegtle, 2010). For this case study,
the randomly assignment of adolescent basketball players
who currently play on one team into new groups was not
possible. An educational programme for enhancing social
self-efficacy comprising sixty four 25-minute sessions (ei-
ght months, two sessions per week) was presented to the
experimental group during the 2013-2014 academic year.
On the other hand, the control group was not provided
with any treatment. The control group has been trained in
traditional style during that time.

Description of the educational programme for enhan-
cing social self-efficacy. The educational programme for
enhancing social self-efficacy was based on the Bandura’s
(1997) self-eficacy model, principles of social self-effica-
cy beliefs in personal controllability, control expectancy,
effort, ability, luck, and personal difficulty (Little and Wan-
ner, 1997) as well as principles of relationship between so-
cial skills training and increased social self-efficacy, (De-
Rosier, 2004; Harrell, Mercer, and DeRosier (2009). The
goals of the educational programme were to help basket-
ball-playing students to determine their social self-efficacy
by engaging in interactive activities and role play scenarios.
They learned how to apply social skills and to identify, exa-
mine, and execute solutions in basketball team activities.
Meta-analytic studies (Spence, 2003) suggest that social
skills training interventions that combine behavioural mo-
delling with instruction in communication skills, self-regu-
lation techniques, and interpersonal problem solving skills
produce the most positive treatment effects. Consequently,
these elements were included in the present social self-effi-
cacy training programme to maximize its effectiveness.

An educational programme for enhancing social
self-efficacy in basketball-playing students was offered du-

ring an 8-month period (from October till May). It is not tai-
lored to the needs of each individual member of the team but
was presented on an equal dose to all of them. The program-
me format consisted of 25 minute sessions 2 times a week.
The programme comprised of two sections. One section was
designed to train communication skills and the second - in-
terpersonal problem solving skills. Each session targeted the
four sources of self-efficacy (i.e., mastery experiences, vica-
rious learning, verbal persuasion, and psychological arou-
sal), as identified by Bandura’s model (1997). Social skills
teaching techniques were modelling (observational learning
through modelling (i.e. watching others do a certain task)),
rehearsing (practicing by repetition so as to improve perfor-
mance; for instance, practicing an action, a play, a conversa-
tion, etc.), and verbal rewarding (e.g. verbal praise, positive
feedback, realistic encouragement (i.e. encouraging learners
but being realistic about their capabilities of performing a
task; Weinberg and Jackson, 1990).

The intervention itself included discussion, group lear-
ning, and written worksheets. Each session included both
theoretical and applied components of training social skills.
Training objectives were introduced in combination with
sport practice. In the first session of the programme, the
students were given information about definitions of social
self-efficacy and the consequences for students who lack
these beliefs, which include difficulties in interacting with
team members, and demonstrating problem behaviours.
The sessions ended with discussions with time allotted for
questions and answers. The basketball-playing students
also watched real-life videos showing the difficulties expe-
rienced by students in terms of low self-efficacy and then
discussed the proper techniques to be used as a remedy for
each of the problem situations. During the training, partici-
pants gave and received individual feedback regarding their
social self-efficacy. During the first 4-month period, their
communication skills were trained and sessions during
the last 4-month period focused on interpersonal problem
solving skills. Description of social self-efficacy training
programme for basketball-playing students is presented in
Table 1.
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Table 1

Description of Social Self-Efficacy Training Programme for Basketball-Playing Students

. Number .
Intervention . Content Goals Training methods
of sesions
o Learn and practice verbal communi- . . .
Verbal communication . . . . Role play scenarios, discussion,
8 . cation skills, such as give and receive .
skills o . and group learning
feedback, questioning, clarification
8 Non-verbal communica- Learn and practice to understand body  Role play scenarios, discussion,
Communica- tion skills language and group learning,
tion skills S ] Role play scenarios, discussion,
Listening skills and Learn and practice to understand thou- . .
8 . group learning, and written
empathy ghts and feelings of other players
worksheets
. . . Role play scenarios, discussion,
. . . Learn and practice adaptive coping stra- . )
8 Conflict resolution skills . . . . ) group learning, and written
tegies for dealing with social conflict
worksheets
) . Watching the video about bas-
Athlete’s Build self-esteem and enhance respect . .
8 o ketball player, discussion, group
positive vision of the self for self ) .
learning, and written worksheets
Interperso- . Learn and practice to recognize and Role play scenarios, discussion,
8 Emotional awareness . .
nal problem express emotions and group learning
solving skills ] Method of impulse control, role
o Learn and practice to demonstrate . . )
8 Personal responsibility play scenarios, discussion, and
self-control and respect for others .
group learning
8 Positive relationships with Learn and practice social skills, such as Role play scenarios, discussion, and

team members

cooperation and compromise

group learning

For training of every category of social skills eight 25
minute sessions 2 times a week were used (in total 3 hours
20 minutes). For instance, during the first month 3 hours 20
minutes verbal communication skills were trained, during
the second month non-verbal communication skills were
trained, the third month was dedicated to enhance listening
skills and empathy while the fourth month - to enhance con-
flict resolution skills. Sessions during the last 4-month period
focused on interpersonal problem solving skills: during the
fifth month players tried to build self-esteem and enhance
respect for self, the sixth month was dedicated to learn and
practice how to recognize and express emotions, during the
seventh month players learned and practiced to demonstra-
te self-control and respect for others, while during the eight
month they enhanced social skills, such as cooperation and
compromise. Teaching of communication and interpersonal
problem solving skills in each session was combined with
the identification of negative perceptions and behaviors to
help basketball-playing students manage their emotions and
enhance their self-efficacy beliefs. Social skills are trained
through didactic instruction, practice, role plays, and posi-
tive reinforcement. For instance, when basketball-playing

students were trained verbal communication skills, they wat-
ched real-life video showing the difficulties experienced by
players in terms of low level of communication skills. After
watching the video, players were asked to answer the ques-
tions (e.g. «If you had to tell the shooting technique to one
friend of yours who has made some mistakes by shooting,
what would you say?»). Later players were grouped into pairs
and practiced how to give explanations, and how to give and
receive feedback. Then players all together discussed and
shared their emotional experiences. Similar techniques were
used during each session.

All basketball-playing students of experimental group
attended training sessions on a regular basis. After the first
4-month period training programme participants success-
fully achieved intermediate goals of the training program-
me and improved their communication skills. The parti-
cipants of the training programme wrote in a free form
that they improved verbal communication skills, listening
skills, and conflict resolution skills. At the end of the ex-
periment participants had also the possibility to evaluate
social self-efficacy training programme in a free form. All
training programme participants expressed the position
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that they are satisfied with the programme because they
improved relationships with team the members and imple-
mented their social skills without fear of making mistakes.

Data Collection Procedures. A permit for data collec-
tion was obtained from the Ethics Committee of the Lithua-
nian Sports University, and the data were gathered in the
randomly selected teams by a researcher who implemented
the educational programme in the experimental group. The
data collection procedure was carried out by providing stu-
dents with the appropriate environment and sufficient time
for individuals to answer the questions in the classroom.
The questionnaires were administered in the classroom of
the sport school by the researcher. The presentation time
of the SSES varied between 3-4 minutes for basketball-pla-
ying students. The presentation time of the Multi-CAM for
Friends varied between 20-25 minutes for participants. All
participants had parental permission. Written consent by
parents was obtained prior to experiment.

The study was conducted in three distinct phases. First-
ly, there was a pre-assessment of the variables studied in the
two groups. Secondly, the educational programme was im-
plemented in the experimental group, as the control group
continued with their traditional training. Thirdly, once the
implementation of the intervention in the experimental
group was completed, there was a post-test for both groups.

Data Analysis. The Shapiro-Wilk test was employed
to assess normality of data distribution. Results indica-
ted that normality values were in acceptable ranges. A 2
(Group) x 2 (Time) repeated measures (RM) multivariate
analysis of variance (MANOVA) was employed to examine
group mean differences in the social self-efficacy dimen-
sions. Effect sizes for F-statistics were expressed as partial
eta-squared (11p2). Partial eta squared (npz) ranges from 0
to 1 and represents the proportion of variance in the de-
pendent variable explained by the independent (group)
variable as small (qu =.01), medium (np2 =.09), and large
(qu =.25) effects (Tabachnick and Fidell, 2007).

To investigate differences among pre-test scores between
experimental group and control group, independent samples

Table 2

t-test was employed. For the purpose of investigating the effec-
tiveness of the educational programme on social self-efficacy
and its dimensions the comparison of the variables of experi-
mental group or control group before the experiment and after
was performed by applying the dependent samples t-test. Sta-
tistical significance was set at .05 a level. Effect sizes for mean
differences were expressed as Cohen's d, which are generally
defined as follows: small (d = .2), medium (d = .5), and large
(d = .8) (Tabachnick and Fidell, 2007). The data were analysed
using SPSS for Windows version 20.0 statistical package.

Results

Social self-efficacy and six of its dimensions were analysed.
The RM MANOVA examining the manipulation effect on
social self-efficacy revealed a significant effect for time by
group interaction, Wilks Lambda = .65; F (7, 46) = 3.50;
p<.01;7.?=.35) which is a large effect according to Cohen,
with 35% of variance accounted for time by group interac-
tion effect. A significant Group by Time interaction indica-
ted that the change from pre-test to post-testing was diffe-
rent depending upon the treatment groups (experimental
group and control group) because a significant Group by
Time interaction shows that individual effects of Group
and Time are insignificant (Dimitrov and Rumrill, 2003).
The independent samples t-tests were conducted to deter-
mine the differences between the experimental and control
groups before the experiment. No statistically significant
difference (p > .05) was found between the experimental
and control groups before the experiment according to
social self-efficacy and six dimensions (personal controlla-
bility, control expectancy, effort, ability, luck, and personal
difficulty).

The results of the dependent samples ¢-tests conducted
to determine the differences between experimental group
of young basketball players before and after the experiment
according to social self-efficacy and six dimensions are pre-
sented in Table 2.

Social Self-efficacy and its Dimensions among Basketball-Playing Students, M +SD

Experimental group (n = 26)

Control group (n = 28)

Parameter/Grou -
i Before experiment

After experiment

Before experiment  After experiment

Social self-efficacy 3.63+047
Personal controllability 531+1.23
Control expectancy 496+ 1.11
Effort 5.08 +1.02
Ability 462 £1.06
Luck 531+£157
Personal difficulty 346+051

412 £0.55% 3.65+£0.54 374071
6.04+1.11% 564+1.16 6.00 £ 1.36
6.65 +1.16* 518+1.22 4.29+1.88
565+ 147 554 +148 564 £137
431141 471+£1.08 507 £151
558145 507 £1.41 518x1.16
3.50 +0.65 339+ 187 3.57+0.63

Note. *p < .05; ** p <.01. M = mean; SD = standard deviation.
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A statistically significant improvement was found
(t#(25) = -3.14, p < .01, Cohen’s d = .54) for social self-effica-
cy after an educational experiment. Analysis of the results
of experimental group among young basketball players be-
fore and after the experiment showed statistically signifi-
cant (#(25) = -4.67, p < .01, Cohen’s d = .78) improvement
of control expectancy in the experimental group after the
experiment.

Also beliefs in personal controllability in the experi-
mental group of young basketball players statistically signi-
ficantly improved (#(25) = -2.47, p < .05, Cohen’s d = .68) af-
ter the experiment. A statistically significant difference was
not observed between the experimental group of young
basketball players before and after the experiment accor-
ding to the other social self-efficacy beliefs (dimensions) (p
>.05).

No statistically significant difference (p > .05) was
found between control group of young basketball players
before and after the experiment according to the social
self-efficacy and six dimensions (personal controllability,
control expectancy, effort, ability, luck, and personal diffi-
culty).

Discussion

The purpose of the present study was to investigate the
effectiveness of an educational programme on social
self-efficacy among basketball-playing students. The main
factor determining the validity of the present research was
that the experimental group and the control group were
not statistically different according to social self-efficacy
and six dimensions (personal controllability, control ex-
pectancy, effort, ability, luck, and personal difficulty) before
the experiment. The present study partially supported the
effectiveness of this educational programme for enhancing
social self-efficacy. Analyses indicated that the educatio-
nal programme was effective in changing social self-efhi-
cacy and several its dimensions (personal controllability
and control expectancy) for the experimental group. The
effect sizes for most observed differences due to treatment
were in the medium (Cohen’s d = .50) to large (Cohen’s d
= .80) range. It was established that social self-efficacy of
basketball-playing students in the experimental group and
the dimensions of this construct (personal controllability
and control expectancy) after the enhancement of social
self-efficacy were higher in comparison with those of the
experimental group before the educational experiment.

The hypothesis, that the basketball-playing students’
social self-efficacy would be significantly higher after an
educational programme than before it, was partially su-
pported by the results of this study. This finding was con-
sistent with previous research that identified that educatio-
nal programmes have a positive effect on improvement of
self-efficacy. For instance, Zago6rska and Guszkowska (2014)
have evaluated the effectiveness of educational program for

enhancing generalized self-efficacy among young athletes.
The duration of the programme was shorter (4 psycho-edu-
cational workshops over a 10-day period) as compared to
the current programme. The results showed that athletes’
level of self-efficacy significantly increased in experimental
group after participating in the programme as compared to
the baseline assessment (medium effect size, Cohen’s d =
.66). Study by Harrell, Mercer, and DeRosier (2009) evalua-
ted the efficacy of a social skills training intervention (dura-
tion was 12-week period) designed to improve adolescents’
social behavioral adjustment also reported a medium effect
size (Cohen’s d = .53). The study is similar by content of
some sessions, but different by target group because it has
been applied to the population of non-athletes. The results
of the pilot study with basketball players by Villani, Caputo,
Balzarotti, and Riva (2017) indicated that the athletes re-
ceiving the web-based interactive training reported higher
levels of self-efficacy compared to the baseline assessment.
The web-based interactive training lasted seven weeks, was
based on the four sources of self-efficacy information iden-
tified by Bandura (similar to educational programme in the
present study), and has medium effect (Cohen’s d = .62) on
generalized self-efficacy of young basketball players.

The present research data may be explained by the
self-efficacy theory (Bandura, 1993), which emphasises that
methods for enhancing (building, maintaining, regaining)
social self-efficacy are based on the information from the
four major self-efficacy sources (i.e., mastery experiences,
vicarious learning, verbal persuasion, and psychological
arousal). The results of the present study add to the argu-
ment of Miller, Lane, and Wehby (2005), Pinar and Sucuo-
glu (2013), who indicated that the most effective teaching
techniques were modelling, rehearsing, and rewarding, and
among these techniques, modelling was the most impor-
tant. Furthermore, with modelling students not only ob-
serve the correct/appropriate skills, but they also have the
opportunity to implement the desired behaviour without
fear of being excluded and making mistakes.

In the experimental group, the basketball-playing stu-
dent’s social self-efficacy score after the experiment was
significantly better than before the experiment (effect size
was medium, Cohen’s d = .54). This finding was similar
to the findings of Anderson, Sabatelli, and Trachtenberg
(2007) and Sabatelli, Anderson, and Lamotte (2001) and
also supported the findings of Escarti, Gutiérrez, Pascual,
and Llopis (2010), and Escarti, Gutiérrez, Pascual, and Ma-
rin (2010) whose effect size was large (> = .13 and 7 * =
.24, respectively). The positive feedback transmitted by the
participants during each educational programme session
promoted the development of social self-efficacy. This style
of intervention used in the present educational programme
was based on the self-efficacy theory, which places great
emphasis on the way in which individuals acquire self-effi-
cacy beliefs (Bandura, 1993). Thus, compared to before the
experiment, basketball-playing students of the experimen-
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tal group after the experiment had enhanced several social
self-efficacy beliefs, and the educational programme is li-
kely to influence the results in our study. It might be ex-
pected that positive program evaluation by participants of
the self-efficacy training programme at end of experiment
could indicate that changes are attributable to the social
self-efficacy training programme itself.

More specifically, the results also showed that scores of
social self-efficacy beliefs in personal controllability among
basketball-playing students of the experimental group af-
ter the educational programme were higher than the same
students before the experiment (effect size was medium,
Cohen’s d = .68). This result was in line with Cross (2002),
where a small effect size was recorded (Cohen’s d = .48). It
might be expected that the present educational program-
me might have a greater effect in accounting for personal
controllability than would only basketball exercises. In
conclusion, our finding that basketball-playing students of
the experimental group after the educational programme
had better personal controllability than the same students
before experiment might be explained by Thompson and
Schlehofer (2011), who stated that people have a sense of
perceived controllability when they believe that, in gene-
ral, personal action controls outcomes and they personally
have the skills to enact those actions (self-efficacy).

The results confirmed that that scores of social self-effi-
cacy beliefs in control expectancy among basketball-pla-
ying students of the experimental group after the educa-
tional programme were higher than the same students
before the experiment (effect size was medium, Cohen’s d
= .78). The positive effect of the educational programme
on self-efficacy beliefs in control expectancy has been not
proven in other studies.

The experimental group did not have significant chan-
ges with respect to the comparison group in four social
self-efficacy dimensions: effort, ability, luck, and personal
difficulty. These results can be explained by the fact that the
programme was implemented in a sport school, where stu-
dents showed high levels of these indicators. For instance,
Anderson et al. (2007) highlighted that youth educational
programme participants that showed the greatest changes
were those who were least competent before the program-
me began. In summary, the current study partially suppor-
ted the effectiveness of an educational programme for en-
hancing social self-efficacy of basketball-playing students,

and could further our understanding of interventions
appropriate for student athlete samples. The intervention
could be adjusted to the particular needs of the sport club,
because higher social self-efficacy can foster the development of
team members’ social relationships and interaction, and these
indicators can foster team satisfaction and cohesion (Borrego, Silva,

and Guerrero, 2012).

Limitations and Future Prospects

Like all case studies, the current research is limited in its
ability to be generalized and has a few significant limita-
tions. First, the educational programme was only applied
to a single team. The second limitation of the present study
was lack of random assignment of participants to condition
because only whole teams were randomly assigned into an
experimental and a control group. These shortcomings may
limit generalizability of the programme. Randomized con-
trolled studies are needed to generalize the findings.

Another limitation was that our results were limited
to male basketball-playing students. This analysis did not
examine female basketball-playing students, and as a result,
the conclusions only apply to changes in social self-effica-
cy before an educational programme for enhancing social
self-efficacy and after among male basketball-playing stu-
dents.

In addition, since the experiment lasted relatively a
long time (eight months), the results could have been in-
fluenced by other factors, too; for example, participants
could have experienced physiological changes, become
stronger, more consolidated or could have improved their
ability to think abstractly, but the impact of these factors for
both groups was the same - thus, controllable.

And lastly, in the current study was the lack of eviden-
ce that self-efficacy increases led to improved social beha-
viour.

The study indicated that further research is necessary
to reveal how long the improved social self-efficacy beliefs
last after the educational programme. It would be useful to
continue research in this field and to analyse social self-effi-
cacy beliefs not only among male basketball-playing stu-
dents but also among students of different gender and
different sports activities. The analysis of the educational
programme’s efficiency, when social self-efficacy beliefs are
individualised, could be also a direction for further studies.

Programa de capacitacion social de autoeficacia para estudiantes que juegan baloncesto: Caso de estudio

Resumen

En este estudio, se investigo la efectividad de un programa educativo para mejorar la autoeficacia social preparado para los
estudiantes que practican baloncesto. Participaron en este estudio cincuenta y cuatro estudiantes masculinos que practican
baloncesto (Mage = 16.47; SD = .73), divididos en dos equipos. Los equipos fueron asignados aleatoriamente a un grupo
experimental (n = 26) y uno de control (n = 28). La intervencién fue diseniada para ayudar a los estudiantes que practican
baloncesto a determinar su autoeficacia social al participar en actividades interactivas y escenarios de juego de roles. Para
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evaluar la efectividad, se usé una subescala de autoeficacia social, un control multidimensional, agencia y un inventario
de medios y fines para amigos. Los resultados mostraron que este programa educativo para mejorar la autoeficacia social
fue efectivo para los estudiantes que practican baloncesto, y las creencias de autoeficacia social en la capacidad de control
personal y en la expectativas de control.

Palabras clave: autoeficacia; intervencidn; deportes juveniles; atletas; baloncesto.

Programa de treinamento de auto-eficicia social para estudantes de basquetebol: um estudo de caso
Resumo

Neste estudo, foi investigada a eficacia de um programa educacional para melhorar a auto-eficacia social preparada para
estudantes de basquete. Cinquenta e quatro estudantes masculinos de basquetebol (Mage = 16,47; SD = 0,73), praticando
em duas equipes, participaram deste estudo. As equipes foram distribuidas aleatoriamente em um grupo experimental (n
=26) e controle (n = 28). A intervengcéo foi projetada para ajudar estudantes de basquetebol a determinar sua auto-eficacia
social, envolvendo atividades interativas e cendrios de jogadas de papéis. Para avaliar a eficacia, utilizou-se uma Subscala
de auto-eficdcia social, e um controle multidimensional, agéncia e Means-ends inventdrio para amigos. Os resultados
mostraram que este programa educacional para melhorar a auto-eficdcia social foi eficaz para a auto-eficacia social dos
estudantes de basquete e as crengas de auto-eficacia social na controlabilidade pessoal e na expectativa de controle.

Palavras-chave: auto-eficacia; intervencdo; esportes juvenis; atletas; basquetebol.
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